Foreword

Over the recent years research has focused on teachers’ assessment activities
as an integral part of classroom activity (Tsagari & Csépes, 2011) while
research projects and reforms have been implemented in classroom assessment
(Hamp-Lyons, 2016). The growing awareness of the importance of assessment
activities as a central part of classroom assessment also came with the initial
discussions of Formative Assessment (FA) (Black & Wiliam, 1998a, 2009).
Over the years, FA, also the focus of this book, has become an emerging
paradigm of its own. Other than its exciting and evolving agenda of research,
FA places a great deal of and links assessment with language learning (Airasian,
2001; Black & Wiliam, 1998b, 2009; Harlen, 2012; Torrance, 2012).

Nevertheless, researchers and practitioners in the field have proposed
additional terms that echo similar characteristics of FA, e.g. classroom-based
(language) assessment (Rea-Dickins, 2008; Tsagari & Csépes, 2011; Turner,
2012), assessment for learning (Asghar, 2010; Blanchard, 2008; Boyle &
Charles, 2010), learning-oriented assessment (Pryor & Crossouard, 2008;
Tsagari, 2014; Turner & Purpura, 2016), classroom evaluation (Crooks,
1988), diagnostic assessment (Alderson, 2005), dynamic assessment (Lantolf
& Poehner, 2008), alternative assessment (Inbar-Lourie & Donitsa-Schmidt,
2009), and interactive assessment (Hamp-Lyons & Tavares, 2011).

The variety of terms used to describe similar processes of classroom assessment
manifests a difficulty in providing a standard definition of FA (Boyle &
Charles, 2010; Turner, 2012). Nevertheless, the term ‘formative assessment’
was first attributed to Scriven (1967) in his attempt to make a distinction
between ‘formative evaluation’ (evaluation taking place during the lesson) and
‘summative evaluation’ (evaluation taking place at the end of a unit).
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Other definitions of FA focus on the modification of instruction to improve
teaching and learning, as well as on the provision of feedback (Bloom, Hastings,
& Madaus, 1971; Clark, 2010; Frey & Schmidt, 2007; Hattie & Timperley,
2007; etc). Further definitions of FA focus on the purposes and strategies used
in its implementation which emphasise the importance of criteria of learning
and offering learners formative and constructive feedback (loannou & Tsagari,
2022a, 2022b), or focus on questioning and observation (Chin & Teou, 2010;
Michaeloudes, 2018) or self-assessment (Bachman & Palmer, 1996) and peer-
assessment (Meletiadou & Tsagari, 2022; Tsagari & Meletiadou, 2015). Other
FA definitions focus on the changes needed in instruction so that teaching and
learning can be improved (e.g. Assessment Reform Group, 2002; Black &
Wiliam, 1998a, 2009). This is actually the foundation of FA as all assessment
types undertaken should lead to change with a view to better performance.

However, the variety of terms and types of assessment used to describe processes
similar to FA, or used even interchangeably with it, the different viewpoints on
the origin of the term, and the different definitions of the term ‘formative’ has
created an ambiguity in the area of FA. On the other hand, research in FA has
critically expanded, and new, refreshing, and unexplored avenues have made
their appearance in the field of language assessment.

For example a number of studies in both general education and FL/L2 learning
show that FA is an effective teaching strategy which promotes learning and
develops learners’ autonomy (Black & Wiliam, 1998a; Ellery, 2008; Stiggins,
2002; Taras, 2008; Tsagari & Michaeloudes, 2012, 2013). More specifically,
FA seems to have significant effects on primary education (Carless, 2005; Rea-
Dickins, 2006) as well as adult education (loannou & Tsagari, 2022a, 2022b).

However, even though FA has proved to be effective, research has found that
teachers have some difficulties in implementing FA-related practices. Research
on teachers’ understanding of FA (Boyle & Charles, 2010; Michaeloudes, 2018;
Vogt & Tsagari, 2014) reveals that they are not always clear of what FA actually
is. Tsagari (2021) found that teachers have inadequate skills and strategies to
design, and implement FA practices (also in Tsagari & Vogt, 2017; Vogt, Tsagari,
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& Spanoudis, 2020). Inadequate knowledge may be the reason why teachers
are hesitant in using FA (Colby-Kelly & Turner, 2007) and handle FA practices
in the same way as summative practices (Ayala et al., 2008). This should be
investigated further as teachers’ understanding and cognition affect their
practices. Therefore, further research in the field of FA seems to be necessary for
successful FA implementation.

Against this background, the authors of this book address timely aspects of
FA for the research and teaching community in language assessment research,
language teaching, and other related areas. The book is based on systematic
review of theoretical and research papers in the field of FA that are presented
in the discussion of the first two parts as well as in part three as annotated
bibliography.

Overall, this volume, characterised by scholarly work in the evolving and
expanding field of FA, will become an important resource that broadens the
existing approaches undertaken to date. The volume is an important reference
source and can become essential reading material for graduate students, teacher
trainers, and practitioners in the field of language assessment.

Dr Dina Tsagari

Department of Primary and Secondary Teacher Education, Faculty of Education
and Internationalisation OsloMet, Oslo, Norway
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