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Abstract. This paper reports on a study on the use of social network sites (SNSs) 
designed for L2 learning, such as Livemocha and Busuu, where learners autonomously 
seek opportunities for authentic interaction in spontaneous ways. The study consists 
in a longitudinal multiple case study approach to investigate learners’ informal online 
interactions taking place in the SNSs. This paper will focus on the results related to the 
analysis of learners’ interactions and to whether the construction of learning opportunities 
is fostered or impeded by the social dimension that is intrinsic in these communities. The 
objectives are to learn more about the dynamics and the behaviours enacted by learners 
with reference to the online interaction with peers, and to explore the role played by the 
social aspect and its relationship with the learning aspect. To attain these objectives, 
the paper analyses intercultural, open-ended, dyadic conversations occurring between 
learners and native speakers (NSs), and learners and non-native speakers (NNSs) in the 
semi-instructional context of these learning communities and in the absence of teachers 
and pedagogical tasks. Drawing on socio-cultural approaches, the paper also raises central 
issues that are related to the surrounding environment of online language learners, such 
as roles’ definition, learners’ identity, scaffolding and peer-assistance (macro-level). It 
then applies these issues to key-concepts in SLA, such as turn-taking, language selection, 
language alternation, repair strategies and noticing (micro-level). The data collection 
includes semi-structured interaction interviews and a wide and variegated corpus data 
consisting of textual private messages and emails, audio and video recordings and textual 
chats analysed respectively through virtual ethnography and Conversation Analysis (CA). 
The preliminary results provide insights on learners’ ability or inability to manage both 
the social and the pedagogical trajectories simultaneously. These deliveries are expected 
to shed more light on their interaction patterns and to provide a better understanding of 
recent lifelong L2 learning practices in the naturalistic and out-of-class contexts of online 
communities. 
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1. Introduction

Relevant studies have found that informal interaction of L2 learners with native 
speakers increase their self-confidence and willingness to use the L2, which has a 
positive effect on L2 learning (Archangeli, 1999; Stoller, Hodges, & Kimbrough, 1995; 
Yorozu, 2001). Tarone (1997, 2007), for example, argues that it is necessary to study 
L2 learning in natural settings for everyday communication and in the natural contexts 
of their social networks.

Some other studies (Haruhara, 1992; Kurata, 2004a, 2004b, 2011; Neustupný, 
1995) have gone further and focused on the exploration of learners’ interactions in 
their informal social networks looking at the characteristics and at the effects of these 
informal networks on L2 learning. Through the analysis of the interactive discourse 
that spontaneously occurred among learners in their social networks, they found that 
it is important for both learners and NSs to be provided with basic knowledge about 
how to interact with each other, when to offer assistance, how to take turns, and how 
to show difficulty in comprehending each other’s utterances. These studies, in general, 
strengthen the idea of the positive features of informal social networks in terms of L2 
learning.

With the spread of the Internet and social network sites in particular, the network 
concept has become an even more powerful analytical tool for better understanding of 
the dynamics of learners seeking opportunities to use the L2 outside of the classroom 
and in informal contexts. This study looks at the intercultural online chats among L2 
learners in the dimension of online social networks designed specifically for language 
learning and will show how learners adopt specific strategies to offer or receive 
assistance in the target language (TL) and how they are engaged in both the social and 
the learning trajectory.

2. Method

2.1. The participants
The study employed a longitudinal ethnographic multiple case study to analyze 
learners’ perceptions and behaviours within their experience of online social 
networks for L2 learning. The social networks selected for the study are Livemocha 
and Busuu. Some of the participants for the study were recruited by means of an online 
questionnaire sent to the members of the former of these online communities. The 
other participants were selected drawing on the researcher’s personal acquaintances 
and contacts and by contacting people at random in both the online communities. 
The participants to this study are mainly NSs and NNSs of English, Spanish and 
Italian.

A wide range of qualitative methods have been adopted, including the online survey, 
the collection of samples of interactive discourse occurring in online social networks, 



200

Maria-Luisa Malerba

and semi-structured interviews. In this way, the methodological triangulation allowed 
the cross-checking of the data collected, improving further internal validity. 

2.2. Data collection
The data used in this study are of several kinds: audio-tape recording, excerpts from 
online chats, some diary entries by the interactants, semi-structured interviews and 
interaction interviews with the participants. Semi-structured interviews aimed to elicit 
information about if and how learners are able to take advantage of their learning 
experience in these social networks, and what their goals and motives are before and 
during their experience in the communities. 

After this type of interview, interaction interviews followed. They consisted in very 
specific questions about speech events occurring in participants’ interactions (Kurata, 
2011; Neustupný, 2003). They were useful for understanding whether when interacting 
with both NSs and NNSs of their TL in the communities, learners are active and aware 
of their language use and of the assistance they autonomously provide and offer each 
other. While interviews were transcribed, codified and analyzed through Atlas.ti, the 
audio interaction data were transcribed according to CA conventions.

3. Discussion

Table 1 illustrates an online chat between Nastya, a NS of Russian, one of the 
interviewees, with her language partner, Tom, an American boy she met on Livemocha. 
In this excerpt the conversation between the two occurs only in English. As Nastya 
explained during the interview, no code-switching occurred since they agreed on using 
English to interact. This was due to the very basic level of Russian of Tom and to 
Nastya’s strong intention of improving her language skills, having planned a stay in 
the US. 

Table 1. Excerpt

The excerpt above illustrates a repair sequence where embedded correction occurs. 
Embedded correction is usually opposed to explicit correction and it consists in inexplicit 
indirect feedback (Gass, 1997; Tudini, 2010) not to interrupt the conversational flow. It 
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permits interactants to correct with discretion and it is considered as the least likely to 
draw learners’ attention to the formal aspects of a conversation (Tudini, 2010). As the 
excerpt will show, in this conversation the implicit correction allows the maintenance 
of the social trajectory.

In this chat session Nastya and Tom are engaged in an activity that is informal social 
interaction and are driven by the motive of intertwining their social relationship. On 
the other hand, as the interview further confirmed, there is another activity that Nastya 
is carrying out, language learning, driven by the motive of achieving a more proficient 
level of English. These motives shape the relationship between Nastya and Tom and 
the definition of their roles during their online interactions, being Nastya the novice and 
Tom the expert of the TL. 

In line 1 the NNS produces the incorrect object [hills] and makes a spelling 
mistake. In line 2 the NS maintains the social trajectory replying the previous turn 
and does not interrupt the flow of the conversation. Moreover, he appears to be aware 
of the sensitivity of his interlocutor and, in order not to affect Nastya’s identity and 
self-image as a proficient learner of the L2 (Kurata, 2011), in line 3 he makes the 
correction “on the fly”. In other words, Tom produces the alternative [heels] without 
interrupting the conversational flow and by reincorporating the correct word in an 
interpersonal rather than pedagogical trajectory. In this way online participants 
keep their inter-subjectivity and both social and learning trajectories are maintained 
(Tudini, 2010). 

The visual saliency (Tudini, 2010) typical of online interaction helps both of 
them and in particular the NNS in noticing her mistake, as the apologizing word 
in line 4 demonstrates. The apologizing sequence is followed by another sequence 
(line 5) where the NNS produces the alternative correct [heels]. The correct pushed 
output concludes the repair and starts a mitigation sequence in line 6 where the 
NS makes use of irony and of the chat acronym LOL (standing for “Laughing Out 
Loud”). Later, in line 7, Tom mitigates and softens the embedded correction, and 
in line 8 he provides a justification for his correction by completing the mitigation 
sequence with another ironic acronym, ROFL (standing for “Rolling On the Floor 
Laughing”). 

The abbreviations (LOL in turn 6 and ROFL in turn 8) display a playful attitude 
of proximity towards the learner’s error and, at the same time, provide an adequate 
conclusion to this successful repair sequence. It is also worthy to underline that 
this excerpt shows a feature that is typical of online chats, that is, the presence of 
typographical, spelling and grammatical errors made by NSs, which are usually not 
corrected. In this case, “its” (line 7) should be spelled as “it’s” or “it is” in order not 
to generate confusion between the neuter form of the English possessive personal 
pronoun and the conjugation of the neuter third-person singular of the verb “to be”. 
These mistakes might create problems with less proficient NNS than the learner of 
this online chat.



202

Maria-Luisa Malerba

4. Conclusions

As the excerpt discussed earlier shows, in the informal context of online social networks, 
conversational events like non-understanding, assistance-seeking and assistance-
provision are authentic rather than pedagogically motivated. This study confirms 
what previous studies have already outlined (Pasfield-Neoufitou, 2007a, 2007b, 2009; 
Tudini, 2010): that online chat interactions have a potential for SLA. Moreover, the 
study reveals that learners display a high level of autonomy in the careful selection and 
creation of their own personal online network as well as in the management of their 
own learning, with pedagogical repair trajectories mainly coexisting with social ones. 

A limitation of this study is the lack of a proper longitudinal approach to learners’ 
online discourse. In other words, it would be useful to track whether learners show 
apperceived input and whether they are able to incorporate the correct utterance 
meaningfully in their interactions and employ it across several chat sessions. 
Nevertheless, it is very difficult to obtain online conversations at time distance from 
the same participants since their participation is totally voluntary. 

Acknowledgements. Given that this paper is drawn from my PhD thesis, I would like 
to thank Christine Appel, my supervisor, for her valuable guidance during this process. 
My sincere gratitude also goes to the participants of this study, who enthusiastically 
collaborated with me and expressed me several times their interest and their confidence 
with this project.

References
Archangeli, M. (1999). Study abroad and experiential learning in Salzburg, Austria. Foreign Language 

Annals, 32(1), 115-124.
Gass, S. M. (1997). Input, interaction and the second language learner. Mahwah, NJ: Lawrence 

Erlbaum.
Haruhara, K. (1992). Nettowaakingu sutoratejii (Networking strategy). Nihongogaku (Japanese 

Language Study), 11, 17-26.
Kurata, N. (2004a). Communication networks of Japanese language learners in their home-country. 

Journals of Asian Pacific Communication, 14(1), 153-178.
Kurata, N. (2004b). Social networks of language learners and collaborative interaction with native 

speakers: A case study of two Australian learners of Japanese. ASAA e-journal of Asian linguistics 
& language teaching, 7, 1-22.

Kurata, N. (2011). Foreign Language Learning and Use. Interaction in Informal Social Networks. 
Continuum International Publishing Group.

Neustupný, J. V. (1995). Atarashii nihongo kyooiku no tame ni (For new Japanese language 
education). Tokyo: Taishuukan Shoten.



203

L2 Learners’ Informal Online Interactions in Social Network Communities

Neustupný, J. V. (2003). Japanese students in Prague. Problems of communication and interaction. 
International journal of the sociology of language, 162, 125-143. 

Pasfield-Neofitou, S. E. (2007a). Intercultural Internet chat and language learning: A sociocultural 
theory perspective. Learning and Socio-cultural Theory: Exploring Modern Vygotskian 
Perspectives international workshop 2007, 1(1), 146-162.

Pasfield-Neofitou, S. E. (2007b). Textual features of intercultural internet chat between learners of 
Japanese and English. CALL-EJ Online, 9(1), 1-18. Retrieved from http://callej.org/journal/9-1/
pasfield-neofitou.html

Pasfield-Neofitou, S. E. (2009). Learners’ participation in informal Japanese-English Internet chat. 
New Voices, 3, 43-63.

Stoller, F. L., Hodges, R., & Kimbrough, J. (1995). Examining the value of conversation partner 
programs. Applied Language Learning, 6(1 & 2), 1-12.

Tarone, E. (1997). Analysing IL in natural settings: A sociolinguistic perspective on second-language 
acquisition. Communication and Cognition, 30, 137-149.

Tarone, E. (2007). Sociolinguistic approaches to second language acquisition research – 1997-2007. 
The Modern Language Journal, 91(5), 837-848. doi: 10.1111/j.1540-4781.2007.00672.x

Tudini, V. (2010). Online Second Language Acquisition. Conversation Analysis of Online Chat. 
London: Continuum International Publishing Group. 

Yorozu, M. (2001). Interaction with native speakers of Japanese: What learners say. Japanese Studies, 
21(2), 199-213.

http://callej.org/journal/9-1/pasfield-neofitou.html
http://callej.org/journal/9-1/pasfield-neofitou.html
http://dx.doi.org/10.1111/j.1540-4781.2007.00672.x


Published by Research-publishing.net
Dublin, Ireland; Voillans, France
info@research-publishing.net

© 2012 by Research-publishing.net
Research-publishing.net is a not-for-profit association

CALL: Using, Learning, Knowing
EUROCALL Conference, Gothenburg, Sweden
22-25 August 2012, Proceedings
Edited by Linda Bradley and Sylvie Thouësny

The moral right of the authors has been asserted

All articles in this book are licensed under a Creative Commons Attribution-Noncommercial-No Derivative 
Works 3.0 Unported License. You are free to share, copy, distribute and transmit the work under the following 
conditions:

• Attribution: You must attribute the work in the manner specified by the publisher.
• Noncommercial: You may not use this work for commercial purposes.
• No Derivative Works: You may not alter, transform, or build upon this work.

Research-publishing.net has no responsibility for the persistence or accuracy of URLs for external or third-
party Internet websites referred to in this publication, and does not guarantee that any content on such 
websites is, or will remain, accurate or appropriate. Moreover, Research-publishing.net does not take any 
responsibility for the content of the pages written by the authors of this book. The authors have recognised 
that the work described was not published before (except in the form of an abstract or as part of a published 
lecture, or thesis), or that it is not under consideration for publication elsewhere. While the advice and 
information in this book are believed to be true and accurate on the date of its going to press, neither the 
authors, the editors, nor the publisher can accept any legal responsibility for any errors or omissions that 
may be made. The publisher makes no warranty, expressed or implied, with respect to the material contained 
herein.

Trademark notice: Product or corporate names may be trademarks or registered trademarks, and are used 
only for identification and explanation without intent to infringe.

Typeset by Research-publishing.net
Cover design: © Raphaël Savina (raphael@savina.net)
Aquarelle reproduced with kind permission from the illustrator: © Sylvi Vigmo (sylvi.vigmo@ped.gu.se)
Fonts used are licensed under a SIL Open Font License

ISBN13: 978-1-908416-03-2 (paperback)
Print on demand (lulu.com)

British Library Cataloguing-in-Publication Data.
A cataloguing record for this book is available from the British Library.

Bibliothèque Nationale de France - Dépôt légal: décembre 2012.


